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W E L C O M E
A L A Y N A  H A B E R L I N
P R E S I D E N T

On behalf of ABA Australia, it gives

me the greatest pleasure to

welcome you to the 6th Annual

Conference of the Association for

Behaviour Analysis Australia- first

time ever to be held on a virtual

platform. We are in unique times,

and the efforts of our conference

committee to pull together to

present an outstanding event is a

testimony to the passion and

tenacity of our ABA family.

K N O W L E D G E
&
A P P L I C A T I O N

The conference program focuses on

showcasing the best practices

related to applied behaviour analysis

while emphasising that you can take

what you learn over the month and

apply it in your clinical practice.

Finally, a very warm welcome to those

of you attending the ABA Australia

conference for the first time. This

virtual event will offer our members

and friends a wonderful chance to

experience a truly exceptional

program in the comfort of your own

home. There will be about 19 hours of

presentations with knowledgeable

presenters discussing topics that

impact our community. This unique

experience will shape our association

for years to come. We will take the

best parts from this year’s situation

and build it into next year’s

conference. We can’t wait to get

together in person next year.

Enjoy a great conference!
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Just before it starts, select that event in your CEU Helper account and
click “Check in,” then “Event code check in.”
At the beginning of the session the presenter will display a 4-digit
check-in code that you must enter into CEU Helper within 5 minutes of
the session start time. 
Watch the entire presentation.
At the end of the session the presenter will provide a different 4-digit
code. 
Select “Check out” in CEU Helper and enter that code. 

Your conference ticket includes BACB Learning CEUs. This conference will
be using CEU Helper to record attendance during presentations and issue
CEU certificates. For attendees in Australia, you must use CEU Helper via
the website. There is an app but this is not available in Australia. 

If you don’t already have a CEU Helper account, prior to the conference go
to https://ceuhelper.com to get instructions for setting up an account. 

To document your attendance at a CE event:

Please note: CEU Helper will time-stamp your code entries, and CEUs will
only be validated if you attended the entire session, with 5 minutes’ leeway
at the start and end.

When you have completely finished collecting CEUs for this conference,
select “Leave conference” in your CEU Helper account, then “I’m done
collecting CEs.”

ABA Australia staff will check CEU Helper administrative records. If they
show that you were present for the entirety of every event for which you
sought CEUs, your CEUs will be validated, and you will receive an email
from CEU Helper with instructions for accessing your CE certificate within
your CEU Helper account. Please allow up to 45 days for all CE records to
be checked. 

Technical support for CEU Helper is available at support@ceuhelper.com. 

C E U  H E L P E R

https://ceuhelper.com/


Dr. Dueker is an assistant professor of Applied Behavior Analysis at Ball State University. He is
also a Board-Certified Behavior Analyst-Doctoral Level. His interests include both academic and
self-care instruction for learners with moderate to severe intellectual and developmental
disabilities as well as using technology for instruction. He has experience providing ABA
services in clinical, home, institutional, and classroom settings. Dr. Dueker uses a verbal
behavior approach to behavior change and has been successful in reducing unwanted behavior
by increasing a learner’s communication ability. He often works with learners exhibiting more
intense behavioral issues. He serves as a reviewer for journals, including Focus on Autism and
Other Developmental Disabilities and Behavior Analysis in Practice, as well as presentations for
several organizations, including the American Educational Research Association (AERA) and
Council for Exceptional Children (CEC). He has also presented research at conferences locally,
nationally, and internationally. 

Ms. Day is a doctoral student in the School Psychology program at Ball State University and
served as Dr. Dueker’s graduate assistant for the included study. 

SCOTT DUEKER, PH.D., BCBA-D

Students entering the classroom missing critical mathematical prerequisite skills are placed at a
severe disadvantage. Using simple assessment techniques, practitioners can identify those
missing skills. Video modeling is an evidence-based practice that can be an effective way to
teach those skills with little effort for the intervention personnel, providing consistent
prompting to the students. Our study used a non-concurrent multiple baseline study coupled
with a pre-test/post-test evaluation of overall skills to teach missing mathematical skills to five
learners with disabilities and mathematics deficits. Results showed that all learners acquired the
missing skills and four of the five improved their overall mathematics ability. Practitioners, both
in schools and clinical settings, can benefit from using assessments and video modeling to teach
mathematics skills to their learners. This will improve the long-term outcomes for the students.
No special equipment is required beyond a device to record and play the video models. Our
presentation covers different prerequisite skills and how to create video models to teach them.
By the end, attendees will be able to identify assessments for missing mathematics skills and
understand how to create both task analyses and video models for teaching those skills. 

PRESIDENTIAL ADDRESS: TRUST IN ABA? 
ALAYNA HABERLIN

P R E S E N T E R S

JAYDA M. DAY, M.A.
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1 HOW TO CREATE INTERVENTIONS FOR MATHEMATICS USING
VIDEO MODELING BASED ON SUMMATIVE ASSESSMENT RESULTS

The public’s trust in science is at a tipping point. The public hears about studies that are false or
cannot be replicated and questions if science will be able to correct its course. Applied
behaviour analysis (ABA) is no stranger to difficulties in gaining the public's trust. This
presidential address will highlight the general issues science has in building the public’s trust, in
hopes it gives some insight and direction to building the public's trust in ABA. 



ABOUT MICHELLE KELLY

Dr. Michelle P. Kelly is a Board Certified Behavior Analyst (BCBA-D) and a Chartered
Psychologist of the Psychological Society of Ireland (C. Psychol., Ps.S.I.) She obtained her
Teaching English as a Foreign Language (TEFL) diploma in Melbourne, Australia and taught
neurotypical children, teenagers and adults in Seoul, South Korea, Tanzania, East Africa, and
Barcelona, Spain before working with individuals with autism spectrum disorder in Dublin,
Ireland. Dr. Kelly moved to the Kingdom of Saudi Arabia the day after submitting her PhD thesis
in Applied Behavior Analysis (ABA) at the National University of Ireland, Galway in 2012 and has
lived in the Middle East ever since. She is currently an Associate Professor and Program
Coordinator for the ABA Master of Education and Postgraduate Diploma in the Counseling,
Special Education and Neuroscience division at Emirates College for Advanced Education
(ECAE) in Abu Dhabi, United Arab Emirates. In 2015, she registered ECAE as an approved
continuing education (ACE) provider with the Behavior Analyst Certification Board and has
served as the ACE coordinator since then providing regular professional development
opportunities to behavior analysts. Dr. Kelly co-founded and serves as the current President of
the Association for Behavior Analysis- United Arab Emirates (ABA-UAE), an affiliated chapter of
the Association for Behavior Analysis International, registered with the Dubai Association
Center. She is an active researcher who publishes in top ranking, peer-reviewed journals and has
an ongoing, strong commitment to community outreach. She founded and runs two very active
Facebook groups, ABA Ireland and ABA Middle East which together have over 15,000 members.
Dr. Kelly chaired the taskforce that developed the Professional Standards for ABA, time
allocation for Applied Behavior Analysts (ABAs), and Professional Development Framework for
ABAs in the UAE. She has been awarded an International Development Grant by the Society for
the Advancement of Behavior Analysis and an International Dissemination Grant from the
Dissemination of Behavior Analysis- Special Interest Group. 

This presentation will provide an overview of Applied Behavior Analysis (ABA) in the countries
of the Gulf Cooperation Council (GCC) in the Middle East, namely the Kingdom of Bahrain, the
State of Kuwait, the Sultanate of Oman, the State of Qatar, the Kingdom of Saudi Arabia, and the
United Arab Emirates (UAE). I will focus on the UAE where I reside and coordinate the only
Verified Course Sequence in the country. The aims of this presentation include: (i) introduce
attendees to the history of ABA in this region; (ii) outline the successes across the domains of
teaching, research and service, with a focus on advocating for the licensure of behavior analysis;
(iii) discuss the challenges faced as behavioral ambassadors in the region; and (iv) describe
collaborative dissemination efforts which may motivate behavior analysts working in culturally
diverse settings to become more effective ambassadors for our science. 

ABA IN THE GULF: HISTORY, SUCCESSES, CHALLENGES AND
COLLABORATIVE DISSEMINATION
1 BACB CEU

M I C H E L L E  K E L L Y ,
P H . D . ,  B C B A - D
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Smita Awasthi, is a BCBA-D with a Doctorate in Behavior Analysis and has 36 years of clinical experience in
the field of special needs. She was certified as a behavior analyst in 2005 becoming the first in India,
Middle East and the region. She is the Founder Past president of ABA India. She is the Founder Director of
Behavior Momentum India which today is the largest autism intervention center across the region with a
team of 200+. She has been the Program Director of the only VCS in India since 2013 which has
contributed to more than 50% certified behavior analysts in India today. She has three research
publications and one book Chapter to her credit. In her International role, she is a member of the ABA
International Task Force on Education in Behavior Science and Application from India and has been an RBT
subject matter expert at BACB. Smita received the SABA award from ABAI in 2009 for her dissemination
work among others. Smita continues to collaborate with Universities for research, and works on capacity
building, training, advocacy, and education in latest technologies in autism intervention. 

SMITA AWASTHI, PH.D., BCBA-D

Children with Autism and developmental disabilities, despite acquiring many mands, tacts,
listener skills and some simple intraverbal repertoire, fail to acquire more complex speaker
behavior (Sundberg, M.L., & Sundberg, C. A., 2011). These have substantial impact on the
acquisition of communication, academic and social skills. The challenges in acquiring convergent
multiply controlled intraverbals and divergent multiply controlled intraverbals have been
discussed at length (Michael, Palmer & Sundberg, 2011). The first paper, is a literature review on
selected studies to discuss convergent intraverbals and the technologies that can be used to
teach them. The second, a multiple baseline across behaviors is a study with two participants
with ASD, and uses differential observing responses (DOR) to train convergent intraverbal
responding. This can possibly be interpreted as the application of joint control described by
Lowenkron (2006). The third paper is a multiple baseline study across behaviors (stimulus sets),
with three school going participants with ASD, and uses training on pre-requisites for
convergent intraverbal responding. It evaluates the effect of training on one or more pre-
requisite skills, on acquisition of convergent intraverbal responding, as well as the remaining
pre-requisites. 

SYMPOSIUM: TEACHING CONVERGENT INTRAVERBAL RESPONDING
TO PERSONS WITH AUTISM

P R E S E N T E R S
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SRIDHAR ARAVAMUDHAN, B.E., PGDM, M.A (ABA), BCBA
Sridhar Aravamudhan is a Board Certified Behavior Analyst working with Behavior Momentum India
(www.behaviormomentum.com) . He specializes in research, teaching behavior analysis, training therapists
and students in working with children and adolescents in the ASD spectrum. Sridhar teaches in the BMI
Verified course sequence and has taught ten cohorts so far in the last seven years. Sridhar has published a
chapter in a book on Inclusion in India and has co-authored three research articles published in the
Behavior Analysis in Practice. He has presented numerous scientific papers and posters at national and
international conferences. An engineer and a management graduate from the prestigious Indian Institute of
Management, Ahmedabad, Prior to his career in behavior analysis, Sridhar had worked in business
development and operation management roles in organisations such as Pepsico, British Petroleum and
Tech Mahindra.

Anupama Jagdish is a Behavior Supervisor and Case manager at Behavior Momentum India. She completed
her course work in Applied Behavior Analysis (BCaBA) in the year 2017 from BMI. Currently, she is
working and supervising children diagnosed with ASD and children with special needs. She makes programs
for skill development and behavior reduction plans and has expertise in working with advanced verbal
behavior Prior to joining BMI, she completed a diploma course in special education from the University of
Mumbai in the year 2010 and worked in a school for children with special needs and learning disability for
1 year. She has a Bachelor’s degree of Commerce from the University of Mumbai. She was working as a
banker before switching to the field of special education.

ANUPAMA JAGDISH, BCOM, SP.ED, ABA



Rebecca has been working at Woodbury Autism Education and Research since 2010: firstly as a
teacher and now as a senior clinical supervisor. Rebecca has a Masters degree in special
education and became a Board Certified Behaviour Analyst in 2020. 

REBECCA FREAKLEY, M.ED, BCBA 

Students entering the classroom missing critical mathematical prerequisite skills are placed at a
severe disadvantage. Using simple assessment techniques, practitioners can identify those
missing skills. Video modeling is an evidence-based practice that can be an effective way to
teach those skills with little effort for the intervention personnel, providing consistent
prompting to the students. Our study used a non-concurrent multiple baseline study coupled
with a pre-test/post-test evaluation of overall skills to teach missing mathematical skills to five
learners with disabilities and mathematics deficits. Results showed that all learners acquired the
missing skills and four of the five improved their overall mathematics ability. Practitioners, both
in schools and clinical settings, can benefit from using assessments and video modeling to teach
mathematics skills to their learners. This will improve the long-term outcomes for the students.
No special equipment is required beyond a device to record and play the video models. Our
presentation covers different prerequisite skills and how to create video models to teach them.
By the end, attendees will be able to identify assessments for missing mathematics skills and
understand how to create both task analyses and video models for teaching those skills. 

BEHAVIOUR SYSTEMS ANALYSIS: SCHOOL-WIDE IMPLEMENTATION
TO FOSTER TEAM WORK, ACCOUNTABILITY AND STUDENT
PROGRESS
0.5 BACB CEU 
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LAUREN CHAPMAN, M.ED, BCBA
Lauren Chapman has been working at Woodbury since 2011; firstly as a clinical supervisor
before becoming Clinical Director of the organisation in 2018. Lauren has a Masters in
Education and is a Board Certified Behaviour Analyst. 

A QUALITATIVE EXPLORATION INTO TEACHERS’ EXPERIENCES IMPLEMENTING
POSITIVE BEHAVIOUR SUPPORT STRATEGIES IN THE CLASSROOM 
Behaviour analysts and allied health professionals working within schools often collaborate with
teachers to implement evidence-based behaviour support strategies. However, ensuring
behaviour support plans are implemented with fidelity by teachers in the school context can be
difficult. To enhance collaboration and improve outcomes for students, it is important to
understand the perspectives and experiences of teachers who implement positive behaviour
support strategies within their schools and classrooms. Using a survey, 206 primary and
secondary school teachers were asked to describe what helps (facilitators) and what hinders
(barriers) their efforts to improve student behaviour. The facilitators most commonly reported
by teachers were the provision of sufficient time, consistency of staff implementation of
behaviour support, and adequate training. Commonly identified barriers included lack of time
and inconsistent implementation of behaviour support strategies. In addition, we found that 



Dr Russell Fox is an educator with experience teaching in both primary and secondary school settings. He has worked
extensively in alternative education settings, specifically supporting students exhibiting behaviours of concern and at
risk of school disengagement. Following his direct work teaching students, Russell has worked in a capacity building role,
providing in-school behaviour support coaching to teachers and school leaders. In addition to this, Russell has held a
senior policy role within the Department of Education and Training in Victoria, working specifically on the development
of policy and practice guides focused on reducing and eliminating the use of restrictive interventions in schools. His
doctoral research was focused on understanding the contingencies that support the successful and sustained
implementation of Positive Behavioural Interventions and Supports (PBIS) in Victorian schools.

RUSSELL FOX, PH.D.

teachers sometimes held beliefs about student behaviour that were incongruent with a
functional understanding, and teachers sometimes disagreed with the use of positive behaviour
support. In this presentation, we will discuss the implications of these findings for working
collaboratively with teachers when implementing positive behaviour support in schools.
Additionally, we will describe strategies for identifying and overcoming implementation barriers
in school settings.
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UMESH SHARMA PH.D
Professor Umesh Sharma is Associate Dean for Equity and Inclusion within the Faculty of Education at Monash
University, Australia. Umesh has conducted several award winning national and international projects in the area of
disability and inclusive education across India, Pakistan, China, Bangladesh, Fiji, Solomon Islands, Vanuatu and Samoa as
well as Australia, Canada, USA and New Zealand. His main areas of research are: positive behaviour support, inclusive
education for disadvantaged children and policy and practice in special and inclusive education. He was recently (2019)
named the top Special Education Researcher in Australia based on the impact of his work locally and internationally by
the Australian Chief Scientist https://specialreports.theaustralian.com.au/1540291/. In addition, Umesh was identified
as the ‘most prolific author’ in the field of inclusive education, having authored over 175 academic articles, book
chapters, and edited books. He has won the International Book Prize Award from the Exceptionality Education
International, along with the Zero award for outstanding policy development from the United Nations in Vienna, 2016.
Umesh is also the chief co-editor of the Australasian Journal of Special Education and the Oxford Encyclopaedia of
Inclusive and Special Education.

ERIN S. LEIF PH.D BCBA-D
Dr Erin Leif is a Board Certified Behaviour Analyst (doctoral) and senior lecturer in the Faculty of Education at Monash.
Erin worked in clinical practice at an internationally-recognised home-based, school-based, and residential programs for
children, teens, and adults with autism and related conditions from 2003-2018. Her clinical area of expertise is
assessment and positive behaviour support for individuals with disability who display severe behaviours of concern. Erin
has worked in the Faculty of Education in Monash since 2018, and coordinates the Master of Education in Applied
Behaviour Analysis course. She teaches graduate level coursework in assessment and treatment of severe behaviours of
concern and evidence-based practice. Erin’s research currently focuses on the exploration of strategies for building the
capacity of the workforce to effectively use positive, preventative, evidence-based practices when supporting
individuals with disabilities or additional support needs in home, school and community settings. 

KARINA L STOCKER M.ED (ABA)
Karina Stocker is a teacher who has worked extensively in learning intervention. While beginning her teaching career
working in mainstream primary schools, she has continued to develop her skills in learning intervention, completing a
Masters in Applied Behaviour Analysis. Karina has applied her skills in her role as a Capacity Building teacher, where she
has worked to coach teachers in evidence-based learning and behaviour interventions within their classroom contexts.
Karina has delivered extensive professional development to beginning and experienced teachers in a range of areas from
positive behaviour supports to specific academic instructional approaches. She is currently a PhD candidate at Monash
University where she is exploring the experiences and outcomes of implementing multi-tiered systems of support.





ABOUT JADE FOUNTAIN

Jade founded animal behaviour consultancy, Animal Behaviour Matters, in 2010 and has a
passion for training animals and humans to improve behavioural welfare. As a behaviour
consultant she works with animals and their caregivers (pet owners, zookeepers, animal
handlers) to improve outcomes in homes and animal care settings. She has worked with a
multitude of species from marsupials, sea lions, and big cats to fish, goats and dogs. In her career
she has worked extensively with animals and lead behaviour teams in shelters, trained dogs and
cats for film and tv, training with endangered species, training service dogs for assistance roles
(autism, PTSD, mobility) and detection dogs for conservation. Jade has been working in
conservation-based recovery programs at zoos and wildlife parks throughout Australia and
overseas and spends her time between Australia, the USA, Scandinavia and Africa, teaching and
training across the applied animal behaviour, behavioural ecology and conservation biology
fields.

Jade holds a BSc degree in Zoology/Psychology from the University of Tasmania, a Graduate
Certificate in Applied Behaviour Analysis (Griffith University) and a MSc degree in Zoology
(Animal Behaviour) from University of New England. Currently, Jade is working toward a second
Masters in Applied Behaviour Analysis (Griffith University). She has conducted research on
reward pathways in the brain during learning in laying hens and aggressive behaviour in native
birds. She is a Certified Canine & Feline Behaviour Consultant with the International
Association of Animal Behaviour Consultants and graduate of the Karen Pryor Academy of
Animal Behaviour & Training. 

Animals we share our lives with can show behaviours that are less than desirable in our human
lifestyles. Dogs jumping up, pulling on lead, barking, cats scratching the furniture and spraying
outside the litter tray, birds screaming and biting are all behaviours encountered day to day with
the animals we care for. Challenging behaviours can be detrimental for the human-animal bond
and lead to breakdowns in caregiver relationship, relinquishment to shelters or rehoming. The
strategies we use every day to develop new behaviours or move toward desired behaviours can
apply equally in an animal context for interventions. With a focus on these principles and
highlighting their uses during consultation case studies with companion animals, this talk aims to
explore possibilities with applied animal training and how we can live happily with the animals
we share our lives with. 

UNTAPPED PETENTIAL: A FOCUS ON ABA PRINCIPLES FOR
CHANGING BEHAVIOUR IN COMPANION ANIMALS

J A D E  F O U N T A I N
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Smita Awasthi, is a BCBA-D with a Doctorate in Behavior Analysis and has 36 years of clinical
experience in special needs.Full biography on page 14.

SMITA AWASTHI, PH.D., BCBA-D

 A significant proportion (30%) of children with autism spectrum disorder (ASD), do not have
spoken language (Anderson et al., p. 598, Tager-Flusberg & Kasari, 2013, p. 468). This study used
a sign mand training intervention with paired vocals to induce first speech instances in non-
vocal-verbal children with ASD. Fifty-eight participants aged 2.1 to 13.5 years participated in 15
sub-studies, of which 13 using a delayed multiple baseline design. Each study had 3-6
participants. Two studies employed an A-B design with 1 participant each. Forty eight
participants i.e. 83% acquired seven first vocal-verbals, defined as acquiring speech, and 58.3%
of these acquired sign-mands suggesting that the intervention is effective and can be valuable
for non-vocal children with autism. Post intervention IBI training results indicated, that the
participants vocal-verbal repertoires continued to increase for most participants who acquired
speech. Five of the 10 participants who did not acquire any speech acquired sign-mands. The
success rates across different age groups, genders, the number of days of training, role of sign-
mand training, type of vocals, and the importance of direct training are discussed. The mean IOA
of the study was 94% (range 83% to 100%). 

TREATING NON-VOCAL CHILDREN WITH AUTISM USING SIGN-
MAND TRAINING WITH VOCAL MODELS: A STUDY WITH 58 INTER-
SUBJECT REPLICATIONS
1 BACB CEU 
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KAROLA DILLENBURGER, PH.D., BCBA-D
Karola Dillenburger is Professor of Behaviour Analysis and Education and Director of the Centre
for Behaviour Analysis at the School of Social Science, Education and Social Work at Queens
University Belfast. She is the Course Director of the MSc in Autism Spectrum Disorders
(MScASD), has led the development of the MSc Applied Behaviour Analysis (MScABA), and
supervises many Doctoral Research Students. Her research focuses on evidence-based early
intervention for vulnerable children including those diagnosed with autism, behavioural parent
training, and parenting children with disabilities across the lifespan. Professor Dillenburger is a
Board Certified Behaviour Analyst-Doctoral (BCBA-D) and clinical Psychologist (HCPC) and has
worked extensively in child care, education, and therapeutic settings. She has published widely,
including eight books and over 100 academic peer-reviewed papers. She frequently delivers
national and international keynote addresses in USA, India, Europe, and Australia.



ABOUT BOBBY NEWMAN
Bobby Newman is a Board Certified Behavior Analyst, Licensed Behavior Analyst in New York
and Tennessee, and Licensed Psychologist. Affectionately known as the Dark Overlord of ABA,
Bobby is the first author on thirteen books regarding behavior therapy, the philosophy of
behaviorism, the autism spectrum disorders, utopian literature, and fitness. He is the Executive
Director of Clinical Services for Proud Moments ABA. He has published over two dozen articles
in professional journals, as well as numerous popular magazine articles and has hosted two
series of radio call-in shows. Bobby is the Past-President of the Association for Science in
Autism Treatment and the New York State Association for Behavior Analysis. A popular speaker,
Bobby also provides direct treatment, staff training and consultation around the world, and has
been honored for this work by several parents and professional groups. Bobby is also a certified
personal trainer, obstacle course racer and marathoner and is an Ambassador for the Great
Sportsmanship Programme. Bobby teaches non-violent crisis intervention philosophy and
techniques for agencies and families. Bobby was a final four finalist for the 2016 For Those Who
Would Humanitarian Award.

When considering the Autism Spectrum, an extremely wide range of social and language
difficulties may be present. This complexity requires that we consider many issues when
discussing adult and sexual relationships for such individuals. We will consider many of these
core issues, with an eye on maximizing individual autonomy while still providing information and
protective actions as needed.

MOVING INTO ADULTHOOD, RELATIONSHIP AND SEXUALITY
CONSIDERATIONS FOR PEOPLE DIAGNOSED ON THE AUTISM
SPECTRUM
1 BACB CEU

B O B B Y  N E W M A N ,
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Children with autism spectrum disorder (ASD) may have significant difficulties acquiring
functional speech. A child’s language ability can be broken down and categorised into various
levels from preverbal to complex speech. The current study employed a cross sectional research
design using an online survey to investigate the use of empirically supported and unsupported
treatments by speech and language pathologists (SLP) and Board Certified Behaviour Analysts®
(BCBA)® to teach functional speech to children aged 2-5 years diagnosed with ASD.
Correlational analyses were conducted on perceived levels of evidence and intervention use as
well as perceived trustworthiness/access to information sources. Results indicated that
although the majority of interventions to teach functional speech were considered ESTs, some
unsupported treatments continued to be utilised by both SLPs and BCBAs. Such unsupported
interventions included facilitated communication and auditory integration therapy. Results also
showed BCBAs to favour behaviourally-based interventions while SLPs favoured
developmentally based interventions. Positive correlations were identified between both the
knowledge of interventions and use of those interventions and between access of various
sources of information and perceived trustworthiness of that same information. Results were
discussed further relative to future research and our current practice of teaching functional
speech to children with ASD. 

ARIANA YODER, MA, BCBA

EVIDENCE-BASED PRACTICE USE TO TEACH FUNCTIONAL SPEECH
TO PREVERBAL CHILDREN WITH AUTISM
0.5 BACB CEU 
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Marleen Westerveld is a PhD, speech pathologist and senior lecturer at Griffith University 

Ariana Yoder is a board certified behaviour analyst with a masters degree from Western
Michigan University where she studied under Dr. Richard Malott. She currently works as a
program supervisor at Lizard Centre, Brisbane. 

MARLEEN WESTERVELD, PHD, CPSP

JESSICA PAYNTER, PHD
Jessica Paynter is a PhD, licensed clinical psychologist and senior lecturer at Griffith University. 

ERIN LEIF, PHD, BCBA-D
Erin Leif is board certified behaviour analyst-docterate level and a senior lecturer at Monash
University. Full biography on page 16.



At present, there is limited research documenting how ABA-based programs are designed and
delivered in Australia. This makes it challenging to advocate for government recognition and
regulation of the professional practice of ABA. To address this gap, we conducted a national
survey to identify (a) the common program and practice components of Australian ABA-based
programs and (b) family perceptions of their ABA-based programs. Program supervisors,
therapists and families involved in ABA-based programs in Australia responded to an online
survey. Analysis of survey responses indicated that supervisors and therapists were designing
and delivering programs that were comprehensive, individualised, and used a variety of
evidence-based teaching and behaviour support strategies. In addition, families reported a high
level of satisfaction with the way their programs were designed and delivered, and the outcomes
achieved. In this presentation, the ways in which we can use these findings to refine the
definition of the professional practice of ‘Today’s ABA’ in Australia will be discussed.
Additionally, the links between ABA and what is endorsed as best practice for supporting people
with disability in the Australian context will be highlighted. 

DEFINING ‘TODAY’S ABA’ IN THE AUSTRALIAN CONTEXT 
0.5 BACB CEU 
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ERIN LEIF, PHD, BCBA-D
Erin Leif is board certified behaviour analyst-docterate level and a senior lecturer at Monash
University. Full biography on page 16.





PARENT TRAINING: THE INS & OUTS AND EVERYTHING ABOUT
2 BACB CEUS
Applied behavior analysis (ABA) works; specifically, the science of behavior works to effectively
treat behavior excesses and deficits displayed by children. Most of the clinical work and
research; however, is conducted with children diagnosed with autism spectrum disorder (ASD)
or other developmental disabilities. Additionally, services are often provided directly to the
individual. A critical component of ABA treatment for child behavior problems is caregiver
training - to ensure generalization and transferring of treatment. Nowadays, many ABA
organizations still focus mainly on providing direct services to individuals (center or home-
based) and spend less time and resources on caregiver training. The presenter will suggest a
model that emphasizes caregiver training during the provision of ABA services for neurotypical
individuals who engage in challenging behaviors at home and at school (e.g., noncompliance,
aggressive behavior, disruptive behavior, off-task, poor sleeping habits).  The model often
incorporates evidence-based strategies from acceptance and commitment training (ACT) to
enhance caregiver adherence to the implementation of treatment.

ABOUT IFAT BILITZER
Ifat Bilitzer moved to the U.S. from Israel in 2001.  Her professional career began in 2002. She discovered the powerful
impact of applied behavior analysis (ABA) while working with a clinical psychologist to help parents and teachers
improve challenging child behavior.  The positive impact in families’ lives made her realize that ABA was her calling.  
 Mrs. Bilitzer became a Board Certified Behavior Analyst in 2012.  She trained at Kennedy Krieger Institute
Neurobehavioral Programs–both on the Inpatient Unit and Outpatient Clinic—where she worked with an
interdisciplinary team to assess and treat severe challenging behavior displayed by individuals with various
developmental disorders.  Her clinical experience and interests include: developing and implementing behavior plans to
improve challenging behaviors for individuals of varying ages, functioning levels and diagnoses; training caregivers to
implement behavioral strategies; developing skill-acquisition programs for individuals who demonstrate skill deficits;
supervising individuals who are working towards becoming Behavior Analysts; and incorporating Acceptance and
Commitment Training (ACT) throughout the process to allow for a more meaningful change and increase adherence to
implementation of treatment. Currently, Bilitzer is the owner and clinical director of Everything Behavior, LLC, a
boutique ABA company that provides assessment, treatment, and caregiver training services to typically developing
individuals who exhibit skill deficits and challenging behaviors.

The vast majority of research on applied behavior analysis (ABA) has shown the effectiveness of
direct, in-person services to treat child behavior problems.  The restrictions and requirements
for social distancing and mask-wearing imposed by COVID-19 have created a new reality and a
major challenge for ABA practitioners all around the world.  During this time, the need for
services and support remained the same or even became greater. Virtual service delivery, or
telehealth, may be a viable option when direct services are not feasible (e.g., client lives far away
from a center). The purpose of this presentation is twofold. First, the presenter will describe
how and when to translate therapy into a virtual service delivery model. Second, the presenter
will describe a distinctive benefits of virtual services, specifically as it relates to parent training
and instructional control. Although COVID-19 is under better control and countries are
gradually lifting restrictions, it is useful for ABA practitioners to consider incorporating remote
therapy it into their offered services.

FROM CAIRNS TO PERTH, CAN ABA SERVICES BE JUST A ZOOM
CALL AWAY? [YES]
1.5 BACB CEUS

I F A T  B I L I T Z E R ,
B C B A

In
v

it
e

d
 P

re
se

n
te

r
 A

V
A

IL
A

B
LE

 O
N

 D
EM

A
N

D



ABOUT LENWOOD GIBSON
Dr. Lenwood Gibson Jr. is an Associate Professor of Special Education and the Coordinator of
the BCBA VCS at Queens College of The City University of New York. He received his M.S. in
Applied Behavior Analysis from Northeastern University and his Ph.D. in Special Education from
The Ohio State University. Dr. Gibson’s area of expertise is in the identification and treatment of
maladaptive behaviors for high-risk student populations. His current research interests include:
(a) the use and effectiveness of computer-assisted instruction as a supplemental tool for
students at-risk for academic failure, particularly in urban schools; (b) closing the academic
achievement between minority students and their non-minority peers; (c) closing the research to
practice gap between effective, research-based strategies and the degree to which special
education teachers use them with their daily instruction.

The use of computer technology to enhance the lives of students with Autism Spectrum Disorder
(ASD) is at an all-time high. This is especially true during the COVID-19 pandemic and the move
to remote instruction. With advances in mobile technology and the continual improvement of
educational applications (apps) for devices such as the iPad, incorporating computer-based
instruction is a growing demand. Although there are many different apps available, it may be
difficult for educators to know which apps are likely to be the most effective. The potential for
these apps to help children cannot be denied; however, it is important to distinguish apps that
are supported by evidence from those that simply do not work as advertised. From a behavior
analytic perspective, apps need to include strategies that are based on the principles of applied
behavior analysis (ABA). The purpose of this presentation is to provide an overview of a
decision-making model for educators to use when selecting iPad apps to teach children with
ASD. This model focuses on the following factors: identifying skills sets that need to be taught,
identifying specific behavior analytic principles that are incorporated, and measuring the
effectiveness of the apps. We focus on apps that can be used to enhance communication, social
skills, activities for daily living, and academics. Special attention is given to apps that are
evidenced based and/or supported by the research literature.

USING IPADS AND OTHER COMPUTER-BASED TECHNOLOGY TO
HELP ENHANCE THE LEARNING AND LIFE-SKILLS OF CHILDREN
WITH AUTISM SPECTRUM DISORDERS (ASD): SELECTING APPS
THAT INCORPORATE BEHAVIOR ANALYTIC PRINCIPLES
2 BACB CEU
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RESPONSE-CONTINGENT EXCHANGE PRODUCTION TOKEN
ECONOMY: CONSTRUCTION, IMPLEMENTATION, AND
MAINTENANCE
1 BACB CEU

A token economy is a complex and highly customizable system of reinforcement. A commonly
used token economy arrangement includes a fixed number of tokens and a token board. In this
type of token economy, the opportunity to contact back-up reinforcers is contingent on either
accruing tokens or engaging in a certain amount of behavior. The purpose of this presentation is
to provide practitioners with guidelines and considerations for construction, implementing, and
maintaining a response-contingent exchange production token economy. Attendees are
encouraged to first complete The Inner Workings of a Token Economy: An Applied Tutorial.

ABOUT JONATHAN IVY
Jonathan W. Ivy, Ph.D., BCBA-D, is an associate professor of psychology at The Pennsylvania
State University - Harrisburg. Dr. Ivy received his doctorate in applied behavior analysis and
special education from The Ohio State University in 2011 and a master's degree in applied
behavior analysis from The Pennsylvania State University in 2005. He has worked with
individuals who engage in severe challenging behaviors, at the group and individual level, for
nearly two decades. He has helped parents and professionals develop and implement
comprehensive behavior change programs designed to increase functional skills and decrease
challenging behaviors. He has served as a consultant for school districts, youth residential
programs, behavioral health agencies, and partial hospitalization programs to address a wide
range of needs. In 2013, Dr. Ivy was nominated president of the Pennsylvania Association for
Behavior Analysis (PennABA). After serving his term as President of PennABA, the Executive
Council asked Dr. Ivy to serve as the Director of Outreach and Strategic Planning. In this role,
Dr. Ivy has been closely involved in initiatives to license behavior analyst, including speaking at
the press events. Dr. Ivy regularly gives professional presentations at national conferences and
has an active research agenda with multiple publications in peer-reviewed journals. His areas of
interest include complex systems of reinforcement (e.g., token economies), group-oriented
contingencies, innovative interventions to teach functional skills or treat problem behavior, and
teaching behavior analysis. Dr. Ivy also enjoys following the research interests of his students.

A token economy is a complex system of reinforcement in which tokens are presented (or
removed) and exchanged for reinforcers. Although this system of reinforcement is prevalent
across most areas of clinical application, the inner behavioral mechanisms of a token economy
can be easily overlooked. In this respect, a token economy is often treated like a black-box; that
is, a technology in which the inner workings are unknown to the user. The purpose of this
presentation is to define, describe, and illustrate each inherent component of a token economy.
Additionally, research, both basic and applied, relevant to the creation of a token economy will
be discussed.

THE INNER WORKINGS OF A TOKEN ECONOMY: AN APPLIED
TUTORIAL
1 BACB CEU
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Christopher J. Perrin, Ph.D., BCBA-D is an Associate Professor of Psychology at Georgian Court
University. He received a B.A. in Biology and M.S.Ed in Applied Behavior Analysis from Temple
University before receiving his doctorate in Special Education/Applied Behavior Analysis from
the Ohio State University. Dr. Perrin has extensive experience providing and supervising
behavior analytic services for individuals with disabilities in intensive residential programs,
homes, and schools. He has published articles and book chapters on a variety of topics including
functional analysis and treatment of severe problem behavior, behavioral treatment of ADHD,
habit reversal training, and use of behavioral principles to improve academic performance of
college students. 

Functional behavior assessment (FBA) is crucial to the successful treatment of challenging
behavior. As such, much time in both the preparatory and continuing education of behavior
analysts is devoted to FBAs. Often this training focuses on methodology and the supporting
literature. Perhaps to a lesser extent is a discussion of the ethical considerations involved in
FBAs, despite section 3.0 of the Professional and Ethical Compliance Code for Behavior Analysts
(BACB, 2014) being devoted to assessing behavior. When conducting an FBA, behavior analysts
must make a number of decisions (e.g., procedures for obtaining consent, selection of
assessment procedures) each of which involves ethical considerations. The purpose of this
presentation is to provide a discussion of some of these considerations. 

ETHICAL CONSIDERATIONS WHEN CONDUCTING A FUNCTIONAL
BEHAVIOR ASSESSMENT
1 BACB CEU
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Video self-monitoring (VSM) is an evidence-based, cost-effective, and time-efficient strategy for
the acquisition of skills and enhancement of procedural integrity (Tenowich et al., 2014). In
VSM, an individual records themselves performing a task, then reviews the recording and
evaluates their own behavior in order to improve their performance. It is an intervention which
can be used on its own, or in combination with other training methods (Nudi-Muldoon, 2019).
This paper will provide an overview of the literature pertaining to VSM, with a focus on its use in
teaching behavioral strategies such as discrete trial teaching (DTT) and the implementation of
behavior support plans. With an increasing amount of training and support being offered via
telehealth in the current climate, VSM may offer an effective solution to training staff and
parents in the use of behavioral strategies. 

USING VIDEO SELF-MONITORING TO TEACH THE IMPLEMENTATION OF ABA: A
LITERATURE REVIEW
AMINA IHSAN MALIKI & CLODAGH MURRAY

This symposium presents three papers from the Masters of Education in Applied Behavior
Analysis program at Emirates College for Advanced Education in the United Arab Emirates, the
only Verified Course Sequence (VCS)in the country. The focus is on using behavioral teaching
strategies to enhance the efficacy and efficiency of skill acquisition for neurotypical learners
across the life span. The three presenters have recently completed the VCS and are ready to
graduate as the first cohort of behavior analysts trained in the UAE. Thus, their research is of
great importance for the development of the science in their country and in the wider region.
The three papers will be followed by a Discussant who will provide context to the three papers
and outline the importance of applied, culturally-responsive research with high ecological
validity in countries where the science of behavior analysis is being established.

SYMPOSIUM: TEACHING SKILLS TO NEUROTYPICAL LEARNERS IN
THE UNITED ARAB EMIRATES: BEHAVIORAL SKILLS TRAINING,
VIDEO SELF-MONITORING AND PRECISION TEACHING
1.5 BACB CEU
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USING BEHAVIORAL SKILLS TRAINING AND VIDEO MODELING TO TEACH CAR
SAFETY SKILLS TO THREE TYPICALLY DEVELOPING CHILDREN 
ALYAZIA ALI ESSA AHMED ALHAMMADI & FARAH EL ZEIN 

The purpose of this study was to investigate the effectiveness of combining Behavioral Skills
Training (BST) with Video Modeling (VM) to teach three typically developing children an
important safety skill (i.e., how to respond when trapped in a car). Previous research has shown
that BST is an effective intervention to teach children complex skills (Parsons et al., 2012).
Similarly, VM is another behavior analytic strategy that has been repeatedly investigated by
researchers and found to be effective in teaching new skills (Ganz et al., 2011). Nevertheless,
none of the mentioned interventions have been investigated for teaching car safety skills to
children. In the present study, BST was combined with VM to teach three typically developing
children how to respond when stuck in a closed car. A multiple baseline across participants
design was employed to evaluate the effects of the intervention. Results from this study
indicated that all three participants demonstrated successful acquisition of the car safety skill.
Results from the social validity measure showed that parents of the three participants were
highly satisfied with the acceptability and usefulness of the BST and VM intervention. 



Amina Ihsan Maliki is a Behavioral Technician pursuing a future career as a Board-Certified Behavior
Analyst (BCBA). Amina currently works at a multi-disciplinary residential setting for adults with
intellectual and/ or physical disabilities. Amina is enrolled on the Masters of Education in Applied Behavior
Analysis (ABA) from Emirates College for Advanced Education (ECAE), Abu Dhabi and a Bachelor of
Behavioral Science (Psychology) from Flinders University of South Australia. She has personal and practical
experience working with people of determination, including individuals with Autism Spectrum Disorder.

AMINA IHSAN MALIKI, B.SC  

This paper outlines an investigation into the use of SAFMEDS (Say All Fast Minute Every Day
Shuffled) to teach math facts (addition and multiplication tables) to children aged between 7 and
9 years old. The intervention was overseen remotely by the researcher and supported by
parents in the home. Following baseline data collection and the identification of fluency aims,
participants were asked to complete three 1-minute timings five times per week and to send the
data to the researcher who charted the data on Standard Celeration Charts using Precision X
software. Reinforcers in the form of personalized stickers were delivered by the parents after
each set of three timings, with a bonus “Goal” sticker for each time they reached a fluency aim.
All three participants demonstrated rapid increases in math fact fluency. Procedural
implications of conducting such research online will be discussed along with data from daily
sessions and probes for stability, endurance, application and generativity.

INCREASING MATH FACTS FLUENCY OF CHILDREN IN THE UAE USING SAFMEDS
MARYAM KHAMIS ALSAADI & CLODAGH MURRAY
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Alyazia Ali Essa Ahmed Alhammadi works as an Assistant Specialist in Social and Psychological Counselling
in the Ministry of Education in the United Arab Emirates. She is enrolled on the Masters of Education in
Applied Behavior Analysis from Emirates College for Advanced Education (ECAE), Abu Dhabi and a
Bachelor of Social Work from Higher College of Technology. Alyazia has been the anti-bullying program
manager for her department since 2017 and she holds certifications in that specialty. In 2018 she won the
award for New Distinguished Staff Member at the Ministry of Education. 

ALYAZIA ALI ESSA AHMED ALHAMMADI, B.S.W.

MARYAM KHAMIS ALSAADI, B.ED 
Maryam Khamis AlSaadi has a Bachelor's Degree in Primary Education with honors from Higher Colleges of
Technology and is currently completing the Masters of Education in Applied Behavior Analysis at Emirates
College for Advanced Education. She is the President of the Student Representative Council at Emirates
College for Advanced Education. Additionally, Maryam works in the Ministry of Education in Academic &
Career Counselling Directory, as an executive in career counselling. 

Dr. Clodagh Murray is an Assistant Professor in the Counseling, Special Education and Neuroscience
Division at Emirates College for Advanced Education, Abu Dhabi, United Arab Emirates. Since joining ECAE
in August 2019, Dr. Clodagh helped launch the new Postgraduate Diploma and Masters of Education
programs in Applied Behavior Analysis (ABA), the first programs of their kind in the UAE. Prior to this, she
was employed as a Lecturer in ABA at her alma mater, the National University of Ireland Galway and she
previously served as a Lecturer in Psychology at London South Bank University in the UK. Her current
research activities include developing optimum strategies for increasing behavioral variability across
multiple repertoires, with a particular focus on teaching varied play skills to children with autism. In
addition, she is interested in teaching social and vocational skills to adults who have difficulties in these
areas. 

CLODAGH MURRAY, PH.D., BCBA-D



Problem behavior maintained by social reinforcement typically occurs at low rates during
functional analysis (FA) control conditions. By contrast, control-condition responding is
unpredictable when behavior is maintained by automatic reinforcement. Nevertheless, these
patterns might suggest which types of interventions would be more or less effective. In this
study, we conducted FAs and a progressive series of treatments for motor stereotypy
maintained by automatic reinforcement exhibited by individuals with intellectual disabilities.
The results overall showed that high rates of stereotypy and low rates of toy play in the play
(control) condition predicted the ineffectiveness of NCR (free access to toys) as an intervention.
Results such as these suggest that control-condition responding during FAs of problem behavior
maintained by automatic reinforcement may have prescriptive value.

PREDICTING TREATMENT EFFECTS FOR PROBLEM BEHAVIOR MAINTAINED BY
AUTOMATIC REINFORCEMENT
JENNIFER N. HADDOCK & BRIAN A. IWATA

This symposium will be comprised of three papers describing recent advances and
considerations in functional analysis (FA) methodology. First, Dr. Jennifer Haddock will
summarize a study she conducted to clarify the predictive efficacy of FA results when assessing
motor stereotypy maintained by automatic reinforcement. Next, Dr. Sarah Mead Jasperse will
detail a study she conducted to evaluate the reliability and validity of a rating scale designed to
be used when conducting functional analyses of aggression. Finally, Dr. Christine Warner will
discuss the continuum of contingency classes that have been used when conducting functional
analyses for dangerous behaviors. 

SYMPOSIUM: RECENT ADVANCES AND CONSIDERATIONS IN
FUNCTIONAL ANALYSIS METHODOLOGY
1.5 BACB CEU
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EVALUATION OF A FUNCTIONAL ANALYSIS SCREENING PROCEDURE FOR
AGGRESSION
SARAH C. MEAD JASPERSE & BRIAN A. IWATA

Functional analysis (FA) methodology is accepted widely as the gold standard of behavioral
assessment. The original procedures contained multiple test conditions for a specific problem
behavior (self-injurious behavior) likely to be maintained by a variety of sources of
reinforcement. As such, they might not offer the most efficient method for the assessment of
aggression, which generally has been found to be maintained by social contingencies. The same
can be said for approximations to a functional analysis, such as structured rating scales. The
purpose of this research was to develop a rating scale specific to the functions of aggression and
to compare its use, followed by a single-function test, to a typical FA during the assessment of
aggression exhibited by children and adults with autism spectrum disorder or related
intellectual disabilities. Results suggested that, in some cases, the screening procedure may
offer an abbreviated yet accurate approach to the assessment of aggression. 



Dr. Haddock earned her bachelor’s degree at the University of North Carolina at Chapel Hill. She earned
her master’s degree in psychology with a concentration in behavior analysis at California State University,
Los Angeles, under the supervision of Dr. Henry D. Schlinger, Jr. and simultaneously continued clinical
practice under the supervision of Dr. Daniel B. Shabani. She earned her doctoral degree from the
University of Florida, under the supervision of Dr. Brian A. Iwata and subsequently completed a 2-year
postdoctoral fellowship in behavioral pediatrics at the Johns Hopkins University School of Medicine and
Kennedy Krieger Institute under the supervision of Drs. Louis P. Hagopian and Griffin W. Rooker. Dr.
Haddock is a Board Certified Behavior Analyst with 15 years of experience implementing ABA-based
procedures with individuals with IDD in a variety of settings. Her research interests include behavioral
assessments, treatment of severe behavior, language and skill acquisition, and caregiver/staff training. 

JENNIFER N. HADDOCK, PHD, BCBA-D

TThe contingency class arranged in a functional analysis (FA) may vary along a continuum from
that of a closed contingency class, in which only one dangerous problem behavior of interest is
reinforced, to an open contingency class, in which all reported non-dangerous and dangerous
problem behaviors are reinforced. Hanley et al. (2003) recommended limiting the number of
responses available for reinforcement in a functional analysis (i.e., relying on a closed
contingency). FA research has, however, trended toward using open contingency classes across
the last 15 years (Jessel, Hanley et al., 2020). The goal of this presentation is to describe the
continuum on which contingency classes have been arranged within functional analyses for
dangerous problem behavior. In addition, we describe the advantages and disadvantages of
relatively closed and open contingency classes when conducting FAs.

ON RESPONSE CLASS DECISIONS WHEN FUNCTIONALLY ANALYZING SEVERE
PROBLEM BEHAVIOR
CHRISTINE A. WARNER & GREGORY P. HANLEY
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Dr. Mead Jasperse is an Assistant Professor in the Counseling, Special Education, and Neuroscience
Division at ECAE and is a Board Certified Behavior Analyst-Doctoral (BCBA-D). She holds a Bachelor of
Arts in Psychological and Brain Sciences from Dartmouth College, a Master of Education from Harvard
University, and a Doctor of Philosophy in Psychology from the University of Florida, where she completed
her doctoral training under the mentorship of Dr. Brian A. Iwata. Dr. Mead Jasperse’s primary line of
research addresses the prevention, assessment, and treatment of severe challenging behavior. She also
conducts applied research in the areas of functional skill acquisition and staff training and supervision. She
has served on the executive committees of the Kansas Association for Behavior Analysis, the Mid-American
Association for Behavior Analysis, and the Illinois Association for Behavior Analysis and has served on the
Editorial Board of the Journal of Applied Behavior Analysis. 

SARAH C. MEAD JASPERSE, PHD, BCBA-D

CHRISTINE A. WARNER, PHD, BCBA-D
Dr. Warner is a Board-Certified Behavior Analyst (BCBA-D) and Licensed Behavior Analyst (LBA) in the
state of Washington. She holds a master’s degree in special education from Simmons University and a
doctorate degree in behavior analysis from Western New England University under the supervision of Dr.
Greg Hanley. Dr. Warner has conducted research in the areas of assessment and treatment of problem
behavior and functional communication training. She has dedicated her career to applying the principles of
behavior analysis to improve the lives of children and adolescents with developmental disabilities. She
supported individuals with severe problem behavior in a residential setting at the New England Center for
Children (NECC) where she worked and trained for 11 years. Christine is currently the Clinical Director of
ABA Services at Gersh Academy Cougar Mountain in Issaquah, Washington. 
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